was then calculated and compared with the sample of students studied by 
Musgrove in his English study. Table 2 contains the data relating to this 
comparison. - 

The initial impression that is gained from an examination of the rank- 
order figures in Table 1 is thjii similarity in the overall pattern of responses 
between the samples. The visual impression of similarity is confirmed by 
statistical analysis. The two samples have a Spearman Rank-Order corrieila- 
tion coefiicient which is highly significant (*rho' = 0.84^, t = 6.75. df 19. 
p > .001). This high correlation can be taken as at least tentative support 
for* the thesis that both English and Australian students, entering tertiary 
studies, perceive a similar syndrome of problems facing them in their new 
env fH iiH ii e nt s - ^ ■ ' — — ' . 

The overall pattern of similarity between samples as far as the rank- 
order of items is concerned should not mislead one into 'thinking that the 
data illustrates no. dissimilarities between English and Australian students. 

Table 2— Runk order of Kviiis Checked by , English and Australian University Samples* 



Kcm *^ 

I.. Feeling * that you're not 'working as hard as you 
should ' , ' ^ 

2. The thought of examinations or other* forms of 
assessment . * ' 

3. Feeling overwhelmed by academic work 
.4. Being bore^ by somp of your work 

5. Being depressed 

6. Being unsure of your abilities 

7. JDifficulty in understanding lectures 

8. Worry over money 
' 9. Worry abo\it future career prospects > 

10. Problems with boy /girl friend- 

11. Feeling shy or awkward 

12. Lack of guidance in your work by staff 

13. Th^ manner or attitude of a_ lecturer * 

14. Worry about your family ' * • 
• 15. Difficulty in doing wrilten work or exercises • 

16. Fueling lonely ' 

17. Disagreements with student friends . 

18. Unsatisfactory a'ccommodation 

19. Difficulty in doing practical work 

20. Homesickness * 

21. Rules or "restrictions of vour residential '♦college 
'rho = .84 r = ^.75 df 19. p < .001 

Indeed, when the pcrcentagqyif English and Australiian students checking 
rdentical items is compared tfrcre are often marked differences bet^^^^them. 

uncontrolled variable in this cor»parison iS th^ difference in samples in their 
distribution by sex. In the English sample almost- 76 per cent were males while the 
percentage of males in the Au/>tralian sample is slightly less than 54 per, cent. 

♦The Spearman technique used in comparing the rank-order of samples is described 
. in full in Siegcl (1956. pp. 212-213). 
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English 


Aastralian 


Sample 


Sample, 

(N ^^im 

Rank • % 


(N = 


= 292) 


Rank 


% > 


1 


(68.8) 


1 


(78.0) 


2 


(67.1) 


3 


(55.5) 


3 • 


(48.0) 


4.5 


(47.8) 


4 


(41.8) 


6 


(41.6) 


5 


(34.6) 


JO 


(30.1) 


6 


(26.7) 


2 


(56.9) 


7 


(23.6) 


4.5 


(47.8) 


8 


■<23.6) 


8 


(31.6) 


9 


(21.2) 


14 


(19.1) 


10 


(18.8) 


15 


(18.9) 


U, 


(13:7) 


12 


(23.0) 


12 


(13.4) 


11 


(26,3) 


13 


(13.0) 


7 


(35.4) 


14 


(12.0) 


16 


(15.8) 


15 


(3.6)' 


9 


(31.1) 


16.5 


(7.9) 


17 


(14.8) 


16.5 


(7.9) 


^1 


(1.9) 


18.0 


(5.5) 


18 


(12.4) 


19 ' 


(4.5) 


13 


(19.6) 


20 


(2.4) 


19 


(9.0) 


21 


(1.4) 


20 . 


' (3.3) 
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Zis remains true, even in instances where the rank-order of the item is 
ntical for each sample, ^« 
An examination \if Tabic 3 reveals that on no less than 15 of the 21 
lis on the check-list, there arc statistically significant differences between 
the samples. 

The English sample is proportionally more concerned over the problems 
described in Items 2 and 17— The thought of exam5i\ and 'Disagreement 
with student friends'. No significant differences were Observed on the follow- 
ing six items — Item 3 T*eeHng overwhelmed by academic work\ Item 4 * Being 
*'bored by some of your wo^k'. Item 5 'Being depressed', Jtefn 9 /Worry about 
future career prospects'. Item 10 'Problems with boy/girl friend', and Item 
14 'Worry about your family*. On all 13 remaining items proportionally 
more Australian students registered concern. 

Xu^Iq 3 — Item on which CrosK-Cullural Sampler Differ SiKnificanlly* . , 

* . Item ' V y 

(a) Iteros with a greater' proportion of Australian students checking, 

1. Feeling that you're not working as hard as you should 3.29 <,00l 

6. Being unsure of your abilities 10.06 <.00l 

7. Difficulty in understanding lectures ' 7.80.- - <.001 

8. Worry over money ' ' 2.80 .OI>p>'.001 
Ih Feeling ,shy or awkward ' / 3.88 <.001 
1^, Lack of guidance in your work by staff 5.16 <.001 
13. The manner or attitude of a lecturer ' • " 8.62 ' <.001 

15. Difficulty in doing written work or exercises 10.71 <.001 

16. Feeling lonely * 3.45 ^ <.001 

18. Unsatisfactory accommodation 3,88 <.001 , 

19. Difficulty in doing practical work 7.55 ^ " <.Q01 

20. Homesickness' ^ 4.79 <.001 

21. Rules or restrictions of your residential college 2.11 .05>p>.01 

(b) * Items with a greater proportion of English students checking. 

2. The thought of examinations or other forms of assess^ 

ment ' ^ ^ 3,8't • <.001 

17. Disagreements with student friends 4.29 <jfi9f 

It should be noted that the marked differences in proportions^l^ Aus- 
tralian and English samples checking pai*ticular items in these data closely 
parallel results obtained in an earlier study in which the same English sample 
was' compared wifH a sample of Australian students enrolled at a College 
of Advanced Education (Collins, 1972). All of the comparisons which were 
found to be statistically significant in the present data were also significant 
with the C.A.E. students. The obvious implication of jthese findings is that 
confirmation is gained for the impression gained from the earlier study 
that cross-cultural differences exist between the English and Australian 
samples. 

At least two possible interpretations can be placed on these findings. 
Either Australian, student^ are more anxious about the tertiafy situation 
they are entering or there actually are more pressures in the Australian milieu. 
Whichever interpretation is the correct one does not alter the conclusion that 



♦The technique for comparing the proportions from each culture is described in fujl 
in Brunipg & Kintz (1968. pp. 199-201), x 
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it seems that educators in Australia should look at the pressures operating 
in the tertiary studies context with a view to minimizing those Which are 
not conducive to improving the leJrnini? environment. 

(ii) Male-female comparison 

[n these days of heightened awareness to problems associated with the 
role of the female in western society it seemed obviq^us that a comparison' of 
the responses of male and female students should/^e mdde.'' 

The first coi'iiparison to be made was to assess the extent to which male 
and female students perceived problems facing Ihem in their new university 
environment. This was done by comparing the rank-order responses of the 
two sub-groups and then calculating the Spearman correlation coefticient 
between them. The data (or this comparison is coivtained inj Table 4. 

Tabic 4 — Rank order of Items Checked by Male and Feniatc»tuden(5i 



iVIalcsr Females . 

item Rank % Raiik % . 

I . Peeling that you're not working as haul as you 

shoukJ \ . , 1 (74.1) ' I (82.5) 

2' The thought of examinations or other forms of 

assessment \ ^ 3.5 (43.8; 3 (^9.1) 

3. Feeling overwhelmed by 'academic work 6 (40.2) 4 (56.7) 

4. Being bored by some of your work ^ 2 (49.1) 9 (33.0) 

5. Being depressed • 11 (25.0) 7.5 (36,1 ) 

6. Being unsure of your abilities 3.5 (43.8) 2 (72.2) 
|7. Difficulty in understanding lectures 5 (42.9) 5 (53.6) 
'8. Worry over money 7 (35.7) 12 (26.8) 

9. Worry % bout future career prospects 13 (18.8) 13.5 (19-6) 

10. Problems with boy/girl /riend 14 (17.9) 13.5 (19,6) 

11. Feeling shy or awkward 15 (16.1) 11 (30.9) 

12. Lack of guidance in your work by staff 12 (21.4) 10 (32.0)- 

13. T*P manner or attitude of a lecturer 8 (31.3)' 6 (40.2) 

14. Worry about your, family 18 (13.4) 15 (18.6) 

15. Difficulty in doing written work or exercises 9 (26.8) 7.5 (36.1) 

16. I^ecling lonely 16 (15.2) 16 (l4.4) 

17. Disagreements with student friends 20 (2.7) 21 (1.0) 

18. Unsatisfactocy accommodation ) I7 (14.3) 19 (ICi.3) 

19. Difficulty in doing practical wdrk 10 (25.9) ' 17 (12li 

20. Homesickness t 19 (7.1 ) 18 (1 

21. Rules or restrictions of your reSdential college 21 ' (0.0) 20 

*rhoV= 0.88, t^ = 8.00,^ df 19. p < .001 

' ■> i 

The correlation coefficient of 0.88 (t = 8.0Qf dl 19, p < .(X)l). is .an 

indication of a high degree of consensus in the ranking of items by male 

and female -students. It can thus be concluded that the general pattern pf 

problems faced by beginning tertiary students is perceive(t-ifk a similkr 

way by male and female students. / ' 

The overall similarity in the ranking of problems by students of the 
two sexes should not be taketi to indicate that their pr(!)blems streVhe same- 
in every respect. Whbn a comparison is made of studorrts checking irtdividu^l 
items a different pattern emerges. As Table 5 indicates, there are seven 
items where^ales and females differ significantly in their distribution d^f 
responses. 1 



•These and all subsequent compiirisons are confined to^the Australian data only. 
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Table -5— Summary tttble of chlHMiuare analyses of responses by sex 



3. 
4. 
5. 



8. 
9, 
HI 

]];■ 
12. 



15. 
16. 

18. 
19: 
20. 
21. 



FeWng that you're f^ol* working as hard as 
you shoufd ^, ^ 

The thought of exammatipns or other forms 
of assessment " 
Feeling ovejrwhelraed by uoademic work 
Beiflg bored by some of'your woYk 
Bein^ depressed A 
seing unsure of your abilities 
Difficulty in understanding lectures 
Worry over money • ^ \ 
Worry about future carter prospects 
Problems with boy/girl friei\d 
Feeling sfiy or awkward^ 
Lack of guidance in your work by staff 

13. .The marmer or attitude of a lecturer ' 

14. Worry about your family 
Difficulty in doing written work Q^^xerci^es 
Feeling, lonely 

Disagreements with student friends 
Unsatisfactor^y acQpnimodation 
Difficulty in doing practical work 
Homesickness. 

Rules or restrictions of your residential , 
college 

The items for which differences Were observed may be divided into two 
|?rbad categories — pei'sonal (non-icademic) wooues, and professional 
(altademic) worries. fr 

Of the five items where there^ is a greater inciaence of femate response 
thre^ may be classified as 'personal' type worries, viz. itemi^ 'Beipg unsure 
of your abilities'; Item 11 'Feeling shy or awkward'; and Item 21 /Rules or 
restrictions of your reside^JtiW^Hege'.* The ^pther two items where females 
indicate a greater concern could be classified as 'professional' type, worries. 
- These are Item 2 'l^ie 4hought of examinations or other forms of assess 
ment' and Item 3 'Feeling overwhelmed by academic work'. 

As may be observed from an examination of Table 6 both items where 
there is an indication of greater concern by males are of the 'professional' 

Table 6 — Items 'on which the distribution of males and females responding differ 
' significantly * ; 





df 


V ! 


1.66 




20^D*^ 10 (N S ) 


12.40 




p < .00 r 


J.\JH 


1 


05*sn*s 02 


4.91 


1 


05*^D*^ 02 ' 


2,53 


I 


.20>p>.10 (N.S.) 


15.90 


} 


p<.001 ' 


1.99 




.20>p>.10'(N.S.) 


1.51 




.30>p>.20 (N.S.) 


0.005 


. \ 


.99>p>.9tJ (N.S.) 


0.02 




.90>p>.80 (N.S.) 


5.67 




^ .02>p>.01 


2.45 . 




\20>p>.10 (N.S.) 


\A5 




.30>p>.20 (N.S.) 


0.69 




.50>p>.30 (N.S.) 


1.68 




.20>p>.10 (N.S.) 


0.002 




.95>p>.90 (N.S.) 


,0.13 




.80>p>.70 (N.S.) 


0.43 




.70>p>.60 (N.S.) 


5.20 




.05>iJ>.02 


0.66* 




.50>p>.40 (N.S.) 


6.28 


I 


.02>iJ>.0I 



(a) 
4. 
^19. 
(b) 



> 3. 
6. 
IK 
21. 



Item : X* df 

7 terns checked by a greater proportion of male students. 
Being bored by some of your work i4.91 1 

Difficulty in doing practical work 5.20 1 

Item& checked*, by a greater proportion of female students. 
The thought .of erxaminations or other forms ; 
of/ assessment 1^40 ^ 1 

Feeling* overwhelmed by academic work 5.04 1 

Being unsure of your abilities *15;90 1 

Feeling shy o\' awkward 5.67 1 

Rules or reajtrictions of your residential 



College 



J 



^.28 



1 



.05>p>.02 
.05>p>,02 



p<.001 
.05>p>.02. 

p<.001 
.02>p>.01 

.02>p>.01 



.'^As aa aside« ( feel that one fould comment that advocates of the Women's Liberation 
movement, could I cite such findings as supporting some of their complaints about 
' role, socialization! in our society. 

. ' i 

203 , 



196 



problem typ^: 1liey are Item 4 * Being bored by some of yowr work' and 
Ttem 1^^ ^Dilliculty in doing praetieal work\ 

it would appear from these analyses that females pereeiye a greater 
rangC'^hf probkms assoeiatcd with settling in to the university setting than 
do males, f-urther it apix'.ars that females are niore subject to 'per^onaV 
problems which could be expected to alTcct their work. It could be suggested 
that a greater emphasis on student counselling could be used to mitigate 
the many problems fa(:in^ female students • . 

(ill) Inter-faculty com pair isons'^ 

The third major sejies of analyses carried out were aimed at obtaining 
an overview of the types of prolilems which appeared to have more relevance 
in one academic programme of study than in the others offered at the" 
university. It must be emphasised that the present paper in no way seeks 
to differentiate between types as problems with regard to their relative 
impact on individuals. What may be an immensely disturbing problem for 
one student may be a minor irritant for another, Analyses of this type of 
problem are beyond the scope of what is attempted here. 

The pattern adopted in (i) and (ii) above was carried through in this 
set of analyses. The Kendal CocHicient of Concordance technique was 
adopted as an appropriate means of comparing the rank-order responses 
among the five faculties. The date for these comparisons is contained in 
Table 7. 

> 

It will be obser.ved from an inspection of Table 7 that the correlation 
among the ranking by the students from different facilities was highly 
"jsignificant (W = 0.77, X- = 77.0, df 20. p < .001). Thus, it may be con- 
'cluded that students in the five programmes of study place their adjustment 
problems in a ^ihiilar hiej-arehical order. This suggests t|iat the syndrome 
of potential \^prries of the beginning student are sinjilar irrespective of the 
' course of study chosen. 

Additional insights into the relative importance of each type of problem 
, for students enrolled Jn different faculties were obtained by comparing the 
distribution of students from each faculty responding tl^ each individual' 
item. It will be observed from an examination of Table 8 that there was a 
statistically different distribution of students im ^eight of .the 21 items on 
the check-list. i ^ 



"•A similar suggestion was made relating^o female students in the earlier study 
concerned with C.A.F. students (Collins. 1972). 

♦'Because of the uneven sex distribution of students afiFoss the five faculties it was 
imposstble" to control this variable for these comparisons. 
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Fiihlc 7-lleiiiM Cbfckcd by fitudctih KiiroN in Different PniKmniiiieii of Mf 



1 , 


ArtK 


Ciininiercc 


Educulion 


EnoinecfinK 


Science 


i \ \ ■ 


N: 


::40 


N r 21 


N 




: 31 


, N ::33 




Rank 




Riink 


Riiiik , % 


Rank 


Vf 


mm. 1 

Rank % 


'1. Feeling llial iWrc not Wiirking ;is hard as you should 


t 




1,5 (.V.l) 


1 (84.7) 


'l 


(H7,l) 


1 (69.7^ 


2. The Ihought^df jxuniinations or other forms of assessment 


,1 


(611,0) , 


3 (42.9) 


' 2/(73,9) 


9 


(3515) 


6.5 (.30.3j 


^J. Feeling overwhelmed by academic work 


4 


m)) 


4,5 (.33.3) 


4, (64,3) 


6,5 


(38,7) 


8.5 (27.3; 


4. Being bored by some of your work 


5 


(42,5) 


1.5(57,1) 


8\i36.9) 


1 


(58,1) 


8,5 (27.3; 


5. Being deps!;ed 




(40,0) 


12.5 (14.3) 


' 10,? (32.1) 


11 


(32,3) 


H.5 (21.2; 


6. Being unsure of your abilities^ 




(67,5) 


• 4.5(33,3) 


\ 5 ^(6.5.5) 
,3; (72,6) . 


3 


(.54,8) 


2.5 (39.4; 


'7. Dilculty in^ understanding leciure\^ 


16 


(15,0) 


(23,8) 


5 


(4M) 


2.5 (39.41 


8. Worry ovcr^ money ^\ 

9. Worry about future career prospects 


?■ 


(.32,5) 


8,5 (23.8) 


•10,5 (32.1) 


12 


(29,0) ' 


4.0 (36.41 




(22,5) 


10.5 wm 


18 (10.7) 


13 


(25.8) 


6.5 (3(1.31 


I0< Probl^ with boy/^irl friend ' 


13 


(17,5) 


10.5 (19.0) 


13 1( 19,0) 


17.5' 


(16.1) 


II.5 (21.21 


il. Feeling shy or awkward 


13 


(17.5) 
(20,0)< 


15.5 (9,5) 


12 \n) 


14.5 


(22.6) 


11.5 (21.21 


12. Lack o/ guidance in your work by staff 


II 


L5,5 (9.5) 


9 (J4,5) 


9 


(35.5) ' 


15.5 (15.21 


13. The manner attitude of a lecturer 


8 


(27,5) 


6.5 (28.6) 


6 (46,4) 


9 


(35,5) 


11.5 (21.21 


14. Worry about your family 


Id 


^15,0) , 


15.5 ,(9.5) 


14 (16,7) 


16 

1 


(19.4) 


15.5 (15.21 


15. Difficully in doing written work or exercises 




(22,5) ■ 


6.5 (28.5) 


7 (40,5) 


6.!5 


(38.7) 


18.5(12.11 


16. Feeling lo'ncif " 


1 ^ 


(17,5) 


, 15,5 (9.5) 


16 (11,9) 


14.5 


(22,6). 


15.5 (15.21 


17. Disagreements with student friends 


]l 


|0,0) 


19,5 (0.0) 


21 (3,6) 


20.5 


(0,0) 


18.5 (3.01 


18. Unsatisfactory acconjmodation 


16 


(15.0) 


12,5 (14J) 


19 . '(8,3) 


17.5 


(I6.I) 


15.5 (15.21 


19. Difficulty in doing practical work 


18.5 


(10.0) 


19.5' (0.0) 


16 (11.9) 




(51.6) 


5 (33.31 


10. Homesickness ^ 


18..^ 


(10.0) • 


19,5 (0.0) 


16' (!1,9), 


.? 


(12.9) 


20^.5 (3.01 


21. Rules or restrictions of your residential college 


20 


(2.5) 


;I9,5 (0.0) 


20 (6,0)' 


20.5 


(0.0) 


20.5 (3.01 


W = 6.77, P 


77,0, df 20, p < .001 








* 



>Thc Kendall Coefficient of Concordance technique of comparing ranks is described in full in Siegel (1956, pp, 229-238). 
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Tiihle Summary tiible ol chUfiquttrc HnalyNefi ut dhtrlbutlon ut m^iMmwcn by fUculty*^ 



3, 
4. 

S. 
6. 
7. 
H. 

ro. 
11. 

12. 
13. 
14. 
15. 
16. 
'17. 
IH. 
1*^. 
20. 
21. 



Item 

Feeling' that you're not working aN harJ\ as 
Vou HhouhJ 

I hc thought of examinations or other forms 
of u.Nsessment 

( eeling overwhelmed by i^kademic work 
Bting bored by some of your work 
Heing depressed 

Being unKtire of your abilities 

OifTiculty in understanding lectures \. 

Worry over money ^ 

Worry about future career prospects 

Problems with boy/girl friend 

Feeling shy or awkward 

l ack of guidance in your work by staff 

I he manner or attitude of a lecturer 

Worry about your family 

DifDcutty in doing written work or exercises 

heeling lonely ^ ^ ^ 

Disagreements wim aiudent friends ' 

Unsatisfactory accommodation 

Difficulty in doing practical work 

Homesickness 

Rules or restrictions of your residential • 
college 



ii.8 

26.64 

17.55. 
^.14 
5.72 

13.40 

43.56 
1.05 
7.75 
0.31 
5.05 

10.18 
8,96 
0.97 

11.35 
2.7« 
0.09 
0,49 

27.77 
0.0? 

0.29 



df 

4 



4 

4 

4 

4 
'4 

4 

4* 
'4 

4 

4 

4 

4 

4 

4 

4 

1 

1 

1 

1 



.02>p>.ai 



p< 
. p< 

.IO>p> 
.30>i5> 
.OI>p> 

p< 

93>P> 
.20>p> 
.99>p> 
.30>p> 
.05>p> 
.10>p> 
* .95>p> 
.05>p> 
.70>p> 
.95>p> 
.90>p> 

. P< 
.90>p> 



poi 

,001 

.05 (N.S.). 
20 ^N.S.) 
,02 
.001 

90 (N.S.) 
(Sl.S.) 
(N.S.) 
(N.S.) 



10 
.98 
.20 
02 
05 
.90 
02 

50 (N.S,)- 
.^0 
.80 
001 

,80 (^.S.) 



<N.S.) 
(N.$.) 



(N.S.) 
(N.S.) 



1 .70>p>.50 (N.S.) 



The differences in distribution of resppi^es by students of different 
faculties on the items where statistical significance was found werQ analysed 
further. On each of these items the percentage oT^tudents from each faculty 
indicating that the item described a problem Appropriate to their experience 
was compared with the results for each other\faculty. The results to these 
analyses are contained in Tables 9-18 inclusive. , 

To make more than generz^lized) comments about differences among 
faculties as revealed in T^ibles Qji'lS.would obviously be beyond the scope 
of a paper of this kind. However, even at a first inspection, since some 
obvious patterns appear discernible, comment appears warranted. Where 
faculties differ in the percentage of studentaj-esponding to particular i^ems 
such differences do not appear to be random in nature. It is not generally 
the case tl^at students in one faculty havinjj problems in one item have Jfc 
balanced by having fewer problems on another. Indeed, where students llWl 
a faculty have one problem there seems to be an associated cluster of other 
problems which add to the burden. Further, the general-pattern that emerges 
could be described as one of lack of symmetry. J^or e?Cample. Education 
students have a greater proportion of students checking sfx items than Arts : 
students but there are ng items which ^^oke a greater response among Arts 
students than among Education students. This general pattern dominates^ 
the view of inter-faculty comparisons with Education and Engineering 



♦For items 17-21 inclusive the 5 x 2 tables we're collapsed into 2x2 table^ representing 
Humanities (Arts + Commerce + Education) and Tfechnoldgies ^(Engineering + 
Science). This was necessary because of low cell frequencies in this section of the 
analysis. i*^^> 
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shulcnis apparctillv imivinu nu>ic pnUilcins (han sUuIcnIs ftoin iHlior faLiillics 

while ('(Mnincao sihijcnls aj^|x*ar In liavo I he least, 

'if'' 

lublv on wblcii tidunition t:tiftitiCiT(ii||>5»IU(lciit<» IXfTrr .SlicnHUuiitly 

0 



' lliiii V 

(ii) Items with a giCiitcr proportuin ot l ihaiiiioir sturlcnts e))cckin}(. 

y IK' lhuu);hl ol cxiirns%i)r otlu*t tortus ot assi'sstnont 6.2K 

hoing ovcrwhclrncil hy sunu* ot your work 4)K)() 

Ditlii ililv in iimtorstarulinjj Icclutvs ' 3.*>0 



7 

I 



l>> Itj^ijs uitli a scaler pruportiiMi ot I hgiiicoiiii^ stiulcjHs clu'ckinj;. 
^^---'TVitticuliv in .cloinn practical work S 



7.22 



p< ,(M)I 
P*:.(H)I 
p .001 

P«:.OOI 



I'ahic \{\ — llviMs on nhich Kiluciilion uiid Arl*t Sliidciils Differ SlKtilficuiitly 



Item ^p.* 

(a) Items with a greater proportion of l-Jireation students chcckin}{. 

I. I eefinn ilial you're not working as haril vou slmulil 2.35 

1. I he thought of exams or other forms of assessment 2.34 

Heing overwhehucil by academic work 3.11 

Ditlteutly in understanding lectures 1 1.2^ 

l ack of guiilance in your work by staff - 2.5*> 

niflienliv in doing written work or exercises 3.U) 
th ) llem^ with a grealei proportion of 'Artft students checking, . 

. / ir - 



7. 



15 



.05>p>.OI 
.05>p>.OI 
.0l>p>,001 
p<.OOI 
.OI>p>.0<)l 
.OI>p>.OOI 



Tuhle ll~llenK on nhich Eilucution und Science Students J>iffer Slxniflcantly 



Item *2' 

(a) Items with a greater proportion of Fducation students checking. 

1. f eeling that you're not working as hard as you should 2.7K 

2. Ihc thought of examinations or other forms of 
assessment ^ 

3. Reeling overwhelmed by academic work 

6. Heing unsure of your abilities 

7. Difficulty in understanding lectures , 
12. Luck of guidance j'n your work by staff 
15. Difficulty in doing written work or exercises 
th) Items with a greater proportiim of .Science students checking. 
I^>. Difficulty in doing practical work 3 89 



6.49 
6.07 
4.14 
5.44 
♦ 3.39 
5.16 



.OI>p>.OOI 

p<.OOI 
p<.OOI 
p<.0OI 
p<.00l 
p<.OOI 
p<.00l 

p<.00l 



Tuhle 12 — Items on which Educution and Commerce Student*; Differ Significantly' 

Itcni ' 1 *i' 'p* 

(a) Items with a greater proportion of Educfttion students checking. , 

1. Keeling that you're not working as hard as you should 4.60 p<.OOI 

2. f hc thought /of examinations or other forms of 

assessment / 4J5 p<.OOI 

3. Feeling overwhelmed by academic work ' 4v70 • p<.OOI 

6. BJing unsure of your abilities ' 4 88 p«c!o0l 

7. DifficuRy in understanding lectures ^ 8.13 p<!oOI 
,12. Lack of gu^idancc in your work by staff 'i 4.55 p<.001 
19. Difficulty in doing practical work 3.72 p<!oOI 

rb) Itent!? with a greater proportion of Commerce students checkini?. ^ 

Nil. . _ ^ t9 
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ruble l.V l(em% mm ihich Ijiglnc^iiiK und Artu HtuHciiU Differ SignlHcftnlly. 

^ " Item V 'p* 
I a) Items with u greater proportion of I nuinceriim Miulcnis checking. 

1. l eeling ihiit you're not working us huril us yon should ^ ' -.21 .()5>p>.OI 

7. Difticulty in un(!er*iUincling lectures m^dm ^'^^ p<.(K)l 

12. I.iick of guidance in y(>ur work by sialF 2.0** ().'S>p >.01 

1.^, Difllcully in doing wriiien work or eJtcrcises ^S^,^^2.0H .05>p>.OI* 

ly Difficulty in doing pructical Work ^^6.^^ p<.0()l 
lb) FieiiTi with a greater propt^rtion of Aris ^tuilent?* checking. 
Nil. 

\ 

ruble 14— KciiH on vvbicb KiiRiiievriiig und Science Students Differ SiKiiiHcttiilly 



(a) Items with a greater proptirtion of l-ngineering students checking. 

I. 'heeling that you're not working a.s hard as you should 2.45 .05>p>.OI 

7. Oitliculty in understanding lectures ' 2.70 .05>p>.OI 

12. l ack of guidance in your work by staff 2.67 .01>p>.00l 

15. Difficulty in doing written ^ork or cJtercises ?.64 p<.00l 

19. Difficulty in doing practical work 2.13 .05>p>.0l 

(b) Items with a greater proportion of Science students cbecking. ^ 
Nil • ' 



Tttble 15 — Items on wbicli Engineering und Commerce Students Differ Significantly 



Item y 'p' 

(a) Items wit[i a greater proportion of Hngijieering studcnis checking, 

1. Feeling that youVc not working as hard as/you should 4.41 ' * p.<.001 

6. Being unsure of your abiiities 2.26 -05>p>.01 

12. Lack of guidance in your work by staff 3.33 p<.O0l 

19. Difficulty in doing pFBctical work 7.48 p<.001 

(b) Items with a greater proportion of Commerce studenty checkmg. 



Nil 



Tiible I6--Itenis on which Kris and Science Students DUIcr SiRnificantly 





Item r^^^ 




•p' 


fa) 


Items with a greater proportion of Arts 


Students checkmg. 




3. 


Feeling overwhelmed by academic work 


2.27 


.05>p>.OK 


6. 


Being unsure of your abilities * 


3.57 




(b) 


Iteins with a greater proportion of Scienc 


e students checkings 




•7. 


Difficulty in understanding lectures » 


V 3.44 




19. 


Difficulty in doing practical work 

1 


3.53 


' p<.66i 



TatHe 1*7— Items oh which \rt% and Commerce Students Differ Significantly 



^ - ^ Item 'P' 

y+a^Itcms with a greater proportion of Arts students checking. * 

2. The thought of examinations or other forms of 

assessment ^ 3.76 p< .001 

• 6. Being unsure* of your aWlrties 4.02 p<.001 

19. Difficulty in doing practical work 2.56- .01>p>.00l 
(b) Items with a greater nroportion of Commerce students cheeking. 
Nil. ' ^ 
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Ttthle tll>-l(fnM on which Scldtct and romnifrct ^dtfitw Dlfln Hlgnlflciinlly 



(n) llctii (vilh u greater prapoiiion nf Science Mudcntji checking. ^' 

1^. Difliiiilty in ili)injr practical work 5. 20 p<.00t 

in) llenW with a greater proportion of ( oinnierce students checking. 

.M. Difficulty in doing written wort or exercifiest 2. IV ,05>p>.0I 

' \^ ' ■ ^ 

SUMMARY AND CONCLUSIONS 

I he ilutu presented in this paper is aiiiied at providing Siiny; insights 
inti) the incidence Of prohletns faced by students, commencing study at an 
Austrahan university. It prcwides njuterial h^v a conrparison of the problems 
faceil by these students with pniblenis faced by students enrolled in other 
forms of tertiary education in Austr^ha. > 

A study of sfudent adjustment problems must be regarded as a complex 
one. but one wh- ' requires sonic macroscopic i)verview of the domain 
before researcher ,ii further analyse priority areas identified in preliminary 
surveys sueh as {hjy^ 

The results obtained here complement in many ways the results obtained 
with a sample of College of Advanced Education students (Collins. 1972) 
suggesting that students cnrollinig in different types of tertiary institutions 
in Australia have lo come to terms with similar *problems\ 

The principal findings of the study could be summarised as suggesting 
that (a), male and female \tudents.' (b) {jtudents from different academic 
programmes of stU(Jy. and (c) sMents from different western cultures, all 
vpcrceivc similar priorities in ordering their adjustment worries into an 
hierarchical list. 

/ • ' ■ ' 

The study also reveals differences among groups in an 'itcm-by-item 
analysis.' These differences follow the pattern that Australian students tend 
to check more items than their English counterparts, that female students 
experience more non-academic, or personal, worries than males In adjusting 
to the university situation, and that students from strongly vocationally 
oriented programmes of study (Education and Engineering") appear to perceive 
more areas of concern. /than students from more general programmes of 
study (Arts.'C ommcrcc and Science). 
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Ti 'L Si ciolcMlv of I Ouc»t,im ( onfctcncc. Tu I robe Dmvrf.nv, '''^'j ^VcV 
pnritcV.n l't!»«r. I). (I'it.K .Vono/r>vv of KJuauum AuMniInu, Mw./.n^v Mcl 
KMirnc Angu^ «m1 Rohf>i()M»n (In prcHH) 
KuU I M luul roolf. Milliccnt. kolr (Ifflnition by utuvorMtv shiilcntn'. .-fm/rr/Z^un 

Hirtcr. ( ..Many iicNhmcn mcntiillv ill'. . I mwmiWi, ^ Apnl l''^^' 
SicKct S.. -Vr»^r*iriimr»rir ^futiUiii, h^kyo; McCiiuw IlllL 1956. 

lirunrng. J. I . ami Kmi/. M I . Comrufanonul Hnmfhook ^V.vMnuir>. (ilrnvicw: 
Scott I or>cin»n. I^'^H ' 



I 



AlMM NIIIX - 



S/f'/)f.7V7 St'HU Y 

INrOKMAIlON: fn un i.ttc.npt to Bain informalion about the "1^ J,";';'"^ 

vpcH of nn.hloni> tatc.l by st..dcnt•^ ..mlcrtakmu ternary M.i.l,c» a research proieu » 
^i^B carno. o..t by .ncmbcrs of the fM.ication tJeparrmmt ..f th, «>n'vcm.ty^ t ,s 
h?'nc,t th t knowlrijc of ihc level of incUlence of varu«.« types of prob lemx face.l by 
Mmlent; w,ll enable rec.nmen.lati.ms t*. bo made to min.m./e the elTects of such 
proMcrps. 

h woulii be appreciated if you v/ouhl agree ti> prx)vide i;esponscH to the questions 
sex out^n the M.rvey YoU will note that the form doc. NOJ requ.rc ynu to p.vf 
your name. All that iv** required n tor yon 
<>r» this page am! then priKeed to page 2. 



to 



lick the nppi#printe set of brackets 



r 

iC) 
* 

(D) 
(D 
(F) 



Female* f . ) 



C'onmiercc anil 
); Science ( 



f conomic^ 



(H) 



(H) 



(1) 



Male ( * ) 
hacalty Enroimvnt 
(Artj^ ( >; 
^Engineering ( 

Typv oj ^ Etinilmvnt 
Full tinie ( ' ): Part time ( 

I 'a s : 

hccs paid by a scholarship ( 

Enrniment Status:^ 

\s{ Year Undergraduate ( ) 

2nd Vcar Undergraduate ( ) 

3rd Vcar Undergraduate. ( ) 

4th rear Undergradiiatc ( ) 

Post-graduate ( ) 

A i:r : 

Years ( ) 

Aiiinnmiuiiitiim: 
Living in a College 
Living off campus BUT not 
Living ' at parents* home ^ 
Living in own home 

Prev'tous Education : 
My last secondary schooling was at: 
■ a state high school ( 
at catholic High School J ' (, 

an independent high school 
other * • ' ( 
Please j,'i\ r ilvutiiy. 



}'duv'ation ( 



Pacing own "fees ( ) 



( 

at own home .( 

{ 
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INStKtK HONS rtiiDk hiuk over (ht jui\( wtt'k niul ihciv put ii lick ituiiiiut an 
of Ihr foliowinx piohli'in^ ihui htivt' tvcn ;i wouv to voii ilurinu that hnie 

I. rcritni; Ihiil you'ic not woikinK as hunt its voii NhonKi ( 

J ^ llif Ihoiiithl oi I'xaniinahoiiH oi olhfi tonus oi aHNCHMiiciil ( 

\ iVfliini ovci whcliucil b> ^uadcinn^ k ( - 

4 Riing l»t»icd h> sonic of voui work ^ ■ ( 

^ Hcing tlcprcMctl ' ( 

6 Hcmit unsure of your alMltltcs ( 

7. DifTktillv tn uiulcfslanJwig lectures . ( 

H. Worry t)vcr intincy » • ( 

Worry ahoijl fiilurc carcci prospecis < - • { 

M). l*rt)hlt'i?iN wilh ht)y pirl Iricnd ^ ( 

I l« t'cclinii shy or awkx^aril ( 

\2. I nek of K>ii^lancc in your work hy si.ill ( 

IV I he. manner t)r .imiiule ti} a Icclurcr ( 

14. Worry ahtiul yt>ur family ( 

1,^. I>illicnhy in iUni}VS. wrillcn wt)rk t»r exercises ** ( 

I ft. J'celinn Itmcly . . ( 

17, l>isaKrcciiients wii^ sUuleni friends ' ( 

IK Unsalisfnctivry iicconiniodalion ( 

1*^. Dilficuliy in doing praciica) work \ 

20. Florncsickncss ' . , ' ( 

21. Rules or rcsiriciions of your residcrttial college ( 

If Iherc are any other prohlcnis thnt coii\e to mind lhal have relalion lo your lifi 

ai a Nludeni and which have hccn a worry lo you over ihe past week plea^c continui 
ihc list helow. . ' 

22. • ■ • ( ) 
2J. ■ • ■ , , 

. • ■ ( ■) 
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